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CHAPTER I
THE PROBLEM, SOURCES OF DATA, AND
DEFINITIONS OF TERMS USED
I.

INTRODUCTION

Children come to school speaking the language of
their speech community.

For some children, the language

in their speech community is a variety of English that
differs from standard English or what may be called
"school English."

These children may experience great

difficulties in speaking standard English.

This problem

is one of social class dialect rather than regional
language variation (19:222).
Dr. Walter Loban of the University of California
at Berkeley clearly defines the problem faced by teachers
in a research report done for the National Council of
Teachers of English.

He reports:

Pupils need to learn standard English in addition
to the social class dialect they know Cajun,
Appalachian, or whatever it may be. {we are not
here concerned with regional variations of English
but with social class variations.) If such pupils
do not learn a second kind of dialect, standard
English, they will be forever prevented from access
to economic opportunity and social acceptance. We
can learn to grant full dignity to the child and to
the language spoken in his home. At the same time,
we must help him to acquire the established standard
language so he can operate in society as fully as he
may wish. He would, of course, be free to make the
choice of not using his second dialect (19:222).
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Joan

c.

Baratz states that not teaching the black inner-

city child standard English not only further hinders his
ability to compete in the mainstream of American society,
but it also makes the child's task of learning to read
considerably more difficult (9:26).
II.

THE PROBLEM

Statement of the Problem
The purpose of this study is to describe certain
characteristics in which the language of a class of third
grade Negro children differs from standard English.
Importance of the Study
The importance of this study is that it endeavors
to identify and describe the most crucial and frequent
differences that occur in the children's language.

This

is done so that teachers may decide where to place instructional emphasis.

Baratz thinks that a teacher who knows

the children's language can specify the areas where interference from the dialect will affect performance in
standard English.

Thus the teacher will be able to antici-

pate problems as well as prepare lessons for teaching
standard English (9:28).

Ogilvie points out that before

a teacher can correct any phonetically different sounds
in the children's language, he must first recognize the
nature of the differences (21:270-75).
A knowledge of the children's language offers more
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than a basis for instructional planning.

An understand-

ing of the children's language will lead to the teacher's
being more accepting of the child.

McDavid reports that

the first principle of any language program is that, whatever the target, it must respect the language that students
bring with them to the classroom (5:150).

It is further

suggested that a non-standard dialect may even be taught to
the speakers of the standard dialect as "acceptance, not
just toleration, implies both knowledge and use" (5:150).
The language of Negroes varies with region and
social status (9:41-42; 11:28).

Few studies have been

done of children in the Western United States, specifically
in the Los Angeles inner city schools.

It is felt that a

study done in this area is of significance.
Limitation of the study
A study of this type must necessarily be limited
in its scope (6).

A consideration of all of the differ-

ences that characterize the children's language would have
to be very technical, would require several volumes, and
would probably be incomplete.

Thus, this is an attempt

to describe certain characteristics with which the classroom teacher can work in a regular classroom setting.

It

is also an attempt to describe the data in a way that a
classroom teacher, not trained in linguistics or speech
correction, may find intelligible and useful.
Certainly, the findings and descriptions set forth
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in this study cannot be considered as a conclusive description of the language of all children from similar
speech communities.

However, it would seem justifiable

on the basis of this study that a classroom teacher can
better understand his children's language as it applies
to his teaching situation.

This understanding of the

children's language should significantly enhance the
teacher's acceptance of the children's language and the
teaching of standard English.
III.

DEFINITION OF TERMS USED

Standard English
This study employs the widely used definition of
standard English by Charles Carpenter Fries in his book
American English Grammar.

His definition of standard

English is
a set of language habits in which the major
matters of the political, social, economic, educational, religious life of this country are carried
on. To these language habits is attached a certain
prestige, for the use of them suggests constant
relations with those responsible for the important
affairs of our communities. It is this set of
language habits • • • which is the ttstandard"
not because it is any more correct or more beautiful or more capable than other varieties of English;
it is "standard" solely because it is the particular type of English used in the conduct of the
important affairs of our people. It is also the
type of English used by the socially acceptable
of most of our communities, and insofar as that is
true it has become social or class dialect in the
United States (10:13).
A knowledge of standard American English is assumed
for the purpose of this study.
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The Children's Language
Though each child has his own personal language
for expressing himself, the children in the class have
formed a speech community.

Every individual speaks a

variety of a language that differs from other varieties
in certain features of pronunciation, vocabulary, and
grammar {both word construction and syntax) {16:4-5; 26:4).
Furthermore, groups of people who are in constant internal
communication form a speech community; the members of the
group have certain language habits in common {16:2; 26:2).
Shuy states
The people who belong to your class in school
form a speech community, sharin~ certain special
ways of talking together • • • t26:2).
In this study, the language used by the third grade class
of Negro children will be referred to as the children's
language.
Morphological Differences
In this study morphological difference is defined
as the substitution of a related form of the same word in
place of the form used in standard English {e.g. verb forms
like dove or might could, or switching of preterit and
participle forms l i k e ~ ~

ll,

~~~,They~

~,Somebody~ stole £1) {5:155; 11:26; 16:5; 22; 26:4).
syntactic Differences
Syntactic differences are the use of a word belong-
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ing to one syntactic category in place of a word (usually
a morphologically related word) belonging to a different
syntactic category (e.g. adjective used as adverb) and
the use of syntactic constructions which are theoretically
possible in standard English but which do not actually
occur in practice (e.g. differing clauses) (5:155; 11:26-27;
16:5; 22; 26:4).
Phonological Differences
A phonological difference is a change that occurred
in the phonemic construction of a word which created a
pronunciation of the same word in the children's language
which differs from the pronunciation in standard English
(e.g. The word spelled pen is pronounced /p&n/ in standard
English and pronounced /ptn/ in the children's language)
(5:155; 11:25-26; 21:270-75).

IV.

METHOD OF PROCEDURE

This study involved a review of current literature
to reveal (1) the views on the language of Negro children
and (2) the findings of studies made on the language of
Negro children.
The review was accomplished primarily through
library research, correspondences, and interviews.

The

Center for Applied Linguistics provided valuable research
studies that it had made and suggested further references.
The National Council of the Teachers of English provided
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and suggested valuable materials and bibliographies.
Correspondence with Dr. Jack L. Weber of the Department
of Speech Pathology and Audiology, Ithaca College, Ithaca,
New York, provided references for materials (8).

Inter-

views with Dr. Eugene J. Brilr, Director of the English
Language Testing Project, Los Angeles, California, provided
suggestions for the scope of the study (6).

Mr. Bruce L.

Pearson of the University of California at Berkeley's
Department of Linguistics offered valuable suggestions
for organizing the data (22).
Samples of the children's language were recorded
on tape, catalogued into three categories, and certain
aspects of the children's language that differed from
standard English were described.

V.

ORGANIZATION OF THE STUDY

The study consisted of six chapters of which this
is the first.
The review of literature related to the study is
presented in Chapter II.
Chapter III reports the method and procedure employed.
Chapter IV presents comparisons of the various
data obtained.
Chapter V contains the summary of the findings,
the conclusions, and the recommendations of the investi-
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gator.
Chapter VI contains a general discussion of the
information that has been presented in this investigation.

CHAPTER II
REVIEW OF THE LITERATURE
I.

INTRODUCTION

When looking for a description of the language of
Black children, it seems that one can look to the linguist
for an adequate description.

The linguist's interest in

the language of Black children lies in describing the
language.

He looks at these children's language in the

same way as he looks at French or Tamil or Igbo (11:24).
Here, the writer more clearly states that his interest in
this study, his attitude toward the study, and his approach
to the study are greatly influenced by linguistics.
II.

VIEWS ON THE LANGUAGE OF BLACK CHILDREN

Alexander Fraizer, Director of the Center for
School Experimentation, The Ohio State University, reported
in 1962 that there are three views on the language of
Black children.

He reported and defined these views as

follows:
1.

True Verbal Destitution, characteristic of some
whose opportunities for using language may have
been so circumscribed that they truly have less
language than other children.

2.

Full but Nonstandard Development, characteristic
"o'Tsoiiiewhose language includes broad departures
from socially accepted norms.
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3.

Unconceptualized ExBerience ~ Underdeveloped
Langua¥e, characteristic of some whose background
in cer ain aspects of experience valued by the
school has been so restricted that they may have
no occassion to verbalize meanings and, consequently, may appear impoverished in their language (19:237).

In 1968 (1:143-45) and in 1970 (3:20-24), Joan Baratz held
that the three general orientations concerning the language
of Black children are still (1) true verbal destitution,
(2) underdeveloped language, and (3) full but nonstandard
language development.
In 1962 Fraizer's position was that of "unconceptualized experience and underdeveloped language" (19:240).
These are the points that support his point of view:
1.

Language is a product of the process of conceptualization or thinking things out. The young
child learns his language through imitation and
continuous testing out of what he thinks he knows.
He can learn only those words and ways of dealing
with experience that words represent and which
he hears.

2.

One learns with his native language many ways of
dealing with experience that are culturally defined. The child incorporates in the language
he learns certain kinds of discriminations that
represent the qualities, objects, and processes
that are deemed to have importance.

3.

Groups in a population may differ in the variety
and complexity of their frameworks for conceptualization, and these differences are reflected
in their language. The young child learns to
think with whatever language he learns from those
around him. Naming, comparing, defining, judging,
and generalizing will all necessarily be done
within whatever limits exist in the minds and
vocabularies of his older associates.

4.

Children brought up in a disadvantaged group may
be more handicapped than other children by having
less language to think with in approaching school
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sponsored experiences. A child may be able to
make highly differentiated verbal responses to
some aspects of his experience that are highly
valued by his family (such as types of crops,
values of different fertilizers, and degrees of
kinship) but may lack the framework for thinking
and the words to use in dealing with more remote
or "less important" matters (19:240).
Those who hold the "true verbal destitution" point
of view have support for their position, also.

In the fall

of 1960, Eunice Newton identified three areas of verbal
destitution in the speech of Negro freshmen entering college.
~
~

The three areas of verbal destitution were
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(1) ~ -

Vocabularies • • • (2) Impoverished~.£! Descriptive
Qualifying Words, and (3) Inability 12, Comprehend

Figurative Language (19:238).
Carl Bereiter of the University of Illinois takes
the "underdeveloped language" point of view.

His view is,

also, similar to that of "true verbal destitution."

In

1965 he stated at the National Council of Teachers of English Task Force Conference:
We have heard it said that disadvantaged children are not culturally deprived, but only culturally
different, and that there are intelligent and capable
children in every disadvantaged group. Charitable
as these comments may be, they nevertheless serve to
divert our attention from the fundamental problems •••
By the time they are five years old, disadvantaged
children of almost every kind are typically one to
two years retarded in language development. This is
supported by virtually any index of language development one cares to look at (19:195-96).
Jane Beasley Raph, Professor of Educational Psychology, Graduate School of Education, Rutgers, has expressed
the view that

11

culturally disadvantaged children's language"
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can be described in terms of "language and speech deficits"
(23:203-12).

Raph summarized her position as follows:

Disadvantaged children's pronunciation and articulation, vocabulary, sentence length and use of grammatical and syntactic structures resemble the language
of privileged children of a younger age level. Such
children lack language facility required to do independent thinking and problem solving. Unless new
strategies of intervention are introduced at an early
age, this gap in ability to manipulate symbols is
seldom narrowed sufficiently to enable many of these
children to succeed in school.
The speech clinician may have a key role in dealing with this central handicap of the disadvantaged.
The role may be one of identifying and treating speech
disorders in these children during the preschool and
kindergarten • • • (23:212).
Raph's position is one of "underdeveloped language"
as the Black children's language "resembles the language
of privileged children of a younger age level."

Her posi-

tion, also, supports the "true verbal destitution" point
of view in that the "children lack the language facility
required to do independent thinking and problem solving"
(23:212).

Walter Loban, also, recognized certain aspects

of "language underdevelopment" that may support the position of both views, "true verbal destitution" and "unconceptualized experiences and underdeveloped language."

In 1965

Loban suggested that "linguistic deprivation takes many
forms, that some children may be disadvantaged in dialect,
some in vocabulary, others in cognitive processes and
logic" (19:203).
The third point of view to be considered is that
the Black children's language is "full but nonstandard."
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In 1970 Gifford reports that Joan C. Baratz of the Center
for Applied Linguistics has done most in the way of empirical research to counter the "deficit approach" to Black
children's language (11:29).

Baratz clearly states her

point of view which unquestionably denounces the "true
verbal destitution" and "underdeveloped language" points
of view (1:143-45; 2:299-300; 3:92-116; 9:20-28).

She

affirms:
The language of the culturally different child
is neither destitute nor underdeveloped but simply
different. It is as well-developed, highly structured,
and grammatical as any other language (2:300).
Baratz's point of view representing the "full but nonstandard" point of view is presented here in the review of
the literature.
Baratz states that a review of the literature
supporting true verbal destitute can be found in the works
of Deutsch (1965), Newton (1965), Bereiter (1965), The
National Council of Teachers of English Task Force (1965),
Robinson and Mukerji (1965), Raph (1965) (1:143).

Her con-

clusion of these reviews was that "these studies all imply
that the culturally disadvantaged child has less language
than the middle class child and that his language is insufficient for the experimental situationsn (1:143).

She

also points out that all of these studies used standard
English as the criterion of adequate language and speech.
In a review of the literature on language and cognition,
she reports studies of Bernstein (1960), John (1963),
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Loban (1965), Engelmann (1964), and Hess, Shipman, and
Jackson (1965) (1:143-45).

Her opinion of these reviews

was:
The language difficulty of the economically deprived Negro child has been defined as due to an
underdeveloped language system that does not allow
language to function in aiding cognitive development (1:143).
Baratz stated that these studies of language and cognition
"employed authoritarian language patterns and were vague
about the nature of the task," and the experimenters "did
not tend to inform, explain, analyze, or instruct their
children through language" ( 1: 144) •

Bara tz' s g.eneral

objection to the conclusions of the results of the studies
are:
The material used to elicit the data, the experimental settings, and the interaction with the experimenter are experiences that are much more familiar to
the middle class child than to the lower class child
• • • There is also a tendency of the part of the
experimenter to indicate a somewhat restricted view
concerning language • • • To label a particular usage
as "incorrect 11 or as "underdeveloped level of syntax"
makes no more sense than to say to a speaker of
French that French is incorrect simply because you
speak English (1:144).
From the linguistic point of view, the Black children have developed language that is different fromstandard
English.

The linguists have certain basic ideas about

human language and they have done studies to support their
opinions.

The linguist accepts the fact that all humans

develop language (3:95; 5:1-3; 15:16-17) and there are no
reasons for these children not to learn a language.

They

15
believe that language is a well-ordered system with a predictable sound pattern, grammatical structure, and vocabulary (3:95).

Linguists think that no language is any

better than any other language as all languages meet the
basic requirements of the definition of language (3:95-96).
Another assumption of the linguist is that by the time a
child is five, he has learned the rules of his linguistic
environment (5:7).
Linguists have made studies that support the view
that Black children have developed language that is different from standard English and that it is fully developed.
In 1967, Baratz and Povich assessed the language development of a group of five-year-old black Head Start children
and found that they were not delayed in language acquisition (3:98-99).

Stewart (1965, 1968), Dillard (1966), and

Bailey (1965) have studied the structure of "Negro nonstandard" speech and indicated that it was similar to
Creole languages (1:144).
Reviewing the literature on the view on the language
of Black children, it is found that there are generally
three views.

These views are held by educators, psycholo-

gists, and linguists.

The three professions are assessing

the same behavior, but they have varying assumptions, and
therefore, they see different things.

Psychologists hold

that a language system can be underdeveloped and the educator assumes that there is a single correct way of speaking
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and the grammar book is the guide.

The linguists reject

both of these assumptions as a basis to their professional
principles (3:94-95).

Gifford reports in 1970 that educa-

tors and psychologists have "found themselves immediately
confronted with the problem of an unfamiliar dialect and
have turned to linguistics for help in relating language
to their primary concerns" (11:24).

The cooperation of

the three disciplines should effect the views on the language of Black children in the future.
III.

DESCRIPTIONS OF THE LANGUAGE OF BLACK CHILDREN
Fasold and Wolfram suggest that there are essen-

tially three sources of information on the features of
"Negro dialect".
First, there are detailed technical linguistic
analyses which are difficult for non-specialists to
read. Another source of information is in the form
of lists which usually sacrifice adequacy in favor
of simplicity. A third source of information is
articles about the history of Negro dialect in which
certain features are emphasized, but in which no
comprehensive analysis is attempted (9:41).
Melville Herskovits in 1941 proposed a program of
linguistic research into the history of Black English.
~

In

Myth ,2,! ~Negro~ he used the term "Negro speech"

(11:27). Based on the extensive comparisons of West African
languages with Gullah, Lorenzo Dow Turner published
Africanisms ,!!l Gullah Dialect after fifteen years of field
work (11:27).

Herskovits and Turner were among the first

to investigate the historical background of Negro dialect.
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More information about the history of Negro dialect and
other African based languages can be found in the following studies:
West African languages (Greenberg, 1963); Creole
languages in the Caribbean and elsewhere (Hall 1966,
Cassidy 1961, Bailey 1966, Stewart 1962); citations
of Negro dialect earlier in American history, in
travelogues (Gilman 1867, Kenable 1862), songs (Odum
1926, Jones 1963, Krehbill 1914), fiction (Gonzales
1924, McDowell 1930), folktales {Dorson 1968)t folk
history (Botkin 1945, Drums and Shadows, 1940), and
other reports (Reed) (11:28):-Along with the historical studies made by linguists
are technical studies that reveal differences between standard English and Negro non-standard English.

Some of the

linguistic parameters of Negro non-standard English were
described in studies made by Stewart (1964, 1965, 1967,

1968), Dillard (1966, 1967), Bailey (1965, 1968), Labov
(1967), Loman (1967), and Shuy, Wolfram and Riley (1968)
(3:96).

Technical linguistic studies have been made in

several geographical areas which may be a beginning of a
dialect geography of "Black English" (11:28).
Some of the areas where studies have been done
are Detroit (Wolfram 1969, Hughes 1967, Shuy, et al),
Memphis (Williamson 1961) Florida (Houston 1969,
Markel and Sharpless 1968~, Akron, Ohio (Udell 1965),
Chicago (Pederson 1964), Washin~ton (Stewart, Dillard,
Baratz, Fasold), New York City (Labov) (11:28).
Fasold and Wolfram chose to report their description of some linguistic features of Negro dialect in nontechnical language (1:41-86).

They stated:

Our purpose here is to present the information
currently available on the linguistic features of
Negro dialect in non-technical language, but in
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sufficient detail to be useful, if not to teachers
themselves, at least to those who would like to
write teaching materials but do not feel secure in
their knowledge (1:41).
The writer referred mainly to non-technical description of
Negro dialect (3:14-15; 29-67; 92-116; 117-37; 9:41-86;
11:24-30; 13:248-52; 25:605-10).
In 1970 Gifford observed that much of the work
which describes the language of non-standard Negro speech
overlaps.

She thinks this may have been caused by the

applied purposes for which the work was undertaken (11:24).
In her review of the literature describing non-standard
Negro speech, she selected descriptions from a few of the
well known reports (11:24-27).

She states that:

In phonology, the most complete description to
date is in a 1967 article by William Labov (Labov,
1967), who is one of the leading researchers in the
area of Black English and in sociolinguistics generally • • •
Other investigators of phonology include J. L.
Dillard, William A. Stewart, Susan Houston, Markel
and Sharpless, Ralph Fasold, Lee Pederson, and Cynthia
Deutsch. It should be mentioned that virtually all
workers in the area of Black English have done some
work at all levels of analysis. Mention of some
and not others implies only that their work was
specifically reviewed in connection with a given
level in preparing this paper (11:25).
In an analysis of phonology, Loban reported some
of the following observations:
(a) loss of liquids; as help and hep become homonyms
in these languages.
(b) consonant cluster simplification through loss;
t and din a final member of a consonant cluster are
aroppea and so ares and z.
(c) there are weakening o1 final consonants, especially
stops (i ! ~ .£h. ~ £ ~ l) and nasals(~ ll ~J.
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(d) vowel merger; pin and pen are pronounced the
same way.
(e) consonant merger; thus, deaf and death, Ruth
.£22! are pronounced similarl'y'Til:25).

and

Fasold and Wolfram reported that one of the significant features in Negro dialect is grammar.

He reports:

Other features of Negro dialect are due to the
fact that some of the rules of Negro dialect grammar
are different from grammatical rules in standard
English. These rules deal with the verb system, with
negation, with noun suffixes, with question formation,
and with pronouns. Some of the features in the following section, however, are technically pronunciation
features, but are described as grammatical features
because they are usually perceived as such (9:58).
The significant features of Negro dialect are mainly in
the tense of the verb and the treatment of the verb to be
(9:58-59).

Negation, possessives, plurals, questions,

pronouns, pronominal appositions, and the "existential it"
are characteristics that are different in Negro dialect
when compared to standard English (9:58-82).
Baratz observed that "the syntax of low-income
Negro children also differs from standard English in many
ways" (3:97).

Labov states that "some Negro-white differ-

ences are plainly marked and easy for any observer to note"
(3:37).

Under the sub-heading, Relevant Patterns .21, Negro

Speech, he lists these comparisons:
Negro:
White:

It don't all be her fault.
It isn't always her fault.

Negro:
White:

Hit him upside the head.
Hit him in the head.

Negro:
White:

I wanna be a police.
I wanna be a policeman (3:37-40).
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This study deals with these structures of the
children's language:

phonology, morphology, and syntax.

However, it has been observed in the review of the literature that semantics may be an area of interest to the
linguists, also.

Two areas of semantics that may be re-

warding are (1) the vocabulary of the Negro children, and
(2) the meaning of grammatical categories which are revealed in studies of differences in morphology and syntax
(11:27).

Gifford states that semantics is an area in

which "linguistics is not on very sure footing in any
language" and cites two articles that analyze aspects of
"ghetto talk"--one by Cohen, et al., the other by Thomas
Kochman (1969) (11:27).

CHAPTER III
METHODS AND PROCEDURE
The study was made in the fall of the 1969-70
school year at Budlong Avenue Elementary School, Los
Angeles, California.

Budlong Elementary School is located

in an area that has a high concentration of children from
low income families (28:8064) and is located in the inner
city area of Los Angeles.
I.

THE SUBJECTS

The subjects used in this study were all in the
third grade class of the interviewer.

The subjects were

22 children, 9 boys and 13 girls, ranging in age from
seven years, six months to eight years, three months, with
a median age of seven years, eleven months.

The children

were screened by the school's speech therapist and five
of the 27 children assigned to the classroom were excluded
from the study.

Three of the children excluded from the

study were boys who had articulation problems.

The other

two children, a boy and a girl, had "traces of Spanish
pronunciations."

The twenty-two children used for the

study were all members of the Negro race.
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II.

THE INSTRUMENTS USED

The instruments used in the interview were the
Children's Apperception
of the children.

~

(9) and ten, 8 by 10, pictures

The Children's Apperception

~

(£!!)

was designed by psychologists for soliciting responses
from children ages 3 to 10.

It consists of ten black and

white pictures of animals in human analogies.

The ten,

8 by 10 pictures of the class were black and white.

The

pictures were scenes of the children when they were in the
classroom, on the playground, on a field trip, waiting to
return to the classroom, and leaving the classroom.

Each

one of the children was in at least one of the pictures.
These two types of instruments were used by Baratz and
Povich when assessing the language development of a group
of five-year-old Negro Head Start children (3:99).
Roger W. Shuy made a more general suggestion for
instruments to use in this type of interview.

Shuy strongly

states that gathering language data and making analysis of
certain linguistic features is an important fieldwork
experience for training teachers to work with urban language
problems (9:133-35).

Speaking of the instrument to use

in this fieldwork, he recommends tape recording an interview with a disadvantaged child and adds:
It makes little difference what the child
talks about as long as there is a great deal of his
speech and as little of that of the interviewer as
possible (9:134).
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III.

THE PROCEDURE USED

A language sample was obtained from each child and
tape recorded in various stimulus situations:

(1) response

to a projection test, the Children's Apperception ~ '
and (2) response to ten, 8 by 10 pictures of the class
taken in various school settings (3:99; 9:134).
The interviews were conducted in the classroom
of the interviewer.

The interviewer had the class listen

to stories recorded by third grade children who were in
his class the previous year.

The class was then asked if

they would like to record stories.
were highly motivated.

All of the children

Arrangements were made for four

or five of the children to eat lunch early and return to
the classroom for recordings while their classmates were
at lunch.

The recording sessions were over when the bell

rang thirty minutes later for all third grade children to
leave their lunch area and go to the playground.

(Since

it was a class project, all children made recordings-including those not in the study, and the class was able
to listen to their stories at a later date.)
Each child was alone with the interviewer, their
regular classroom teacher, and was presented the ten pictures in the Children's Apperception
task.

~

Their responses were tape recorded.

for the first
Two weeks after

all of the children had completed the first task, they
were given the second task.

The second task used ten,

24

8 by 10 pictures of the class and was conducted in a manner
similar to the first.
The tasks were accomplished in the following manner:
The interviewer sat to the side of the table where
the child was seated.

Facing the child, he presented one

picture at a time to the child and said to the child,
"What is your name?" or "Your name?"
The child responded.
During the first task using the Children's Apperception ~ ' the interviewer said:

"I am going to show

a picture and you tell me what is happening."

Sometimes

during the recording session, the interviewer would say,
"What do you see in the picture?" or "Once upon a time,
what happened?" or "Once upon a time • • • " or "Tell me a
story about this picture. 11
During the second task, the interviewer said:
"What is this picture about?" or "What has happened here?"
or "Tell me about this picture."
IV.

THE METHODS OF ANALYSIS

The language data collected on the tape recordings
were analyzed and three linguistic features were described.
The analyses and descriptions were made of the three characteristics of the children's language that differed from
standard English.

These differences were phonological,

morphological, and syntactical as defined in Chapter I.
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Three separate analyses and descriptions were made
of the data:

(1) one for phonological differences, (2)

one for morphological differences, and (3) one for syntactical differences.

The first analysis and description

was made of phonologically differing features in each
child's language.

Listening to the tape recordings, the

interviewer transcribed each phonologically differing
feature on a separate card.

The cards for each child's

language response were compiled to form a list of phonologically differing responses for each child.

Data from

each child's list were taken to compile a list for the
whole class.

The class's list of phonologically differing

responses was cataloged and described using 0gilvie's
method of describing "articulatory errors" (21:270-75).
The results are reported in Table 1.
The second analysis and description was made of
morphologically differing features in the children's language.

The analysis was accomplished in the same way as

the first analysis, except that the whole sentence in which
the morphologically differing feature occurred was transcribed.

The data from the transcript of responses from

the whole class were rearranged and described in a manner
similar to that used by Fasold and Wolfram (9:59-83) and
Baratz (3:99-100).

The data are reported in Table 2.

The third analysis and description was that of
syntactical differences.

Syntactically differing responses
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were transcribed from each child's tape recorded language
sample.

A list was compiled for the class and "interesting"

differences that occurred in the children's language were
described.

The method of description is similar to what

William Labov used when he described "relevant patterns
of Negro speech" (3:37-38).
in Table 3.

The description is presented

CHAPTER IV
RESULTS
I.

PHONOLOGICAL DIFFERENCES

In Chapter I a phonological difference is defined
as "a change that occurred in the phonemic construction of
a word which created a pronunciation of the same word in
the children's language which differs from the pronunciation in standard English."

Ogilvie described phonological

differences and referred to them as "articulatory errors"
(21:271).

In her description of "articulatory errors,"

Ogilvie used "substitution of sounds," "omission of sounds",
"addition of sounds," and "assimilation of sounds" as well
as other categories in order to group her "articulatory
errors" (21:270-75).

This study incorporated "omission of

sounds" and "addition of sounds" from the description provided by Ogilvie (21:270-75).

The category, "Omission of

sounds," is subdivided into the following divisions:
"Omission of _,
d n "Omission oft
1 11 and
_, 11 "Omission of _,
"Other omissions."

"Substitution of the schwa sound~,"

"Substitution of d," "Substitution of short!," and "Other
substitutions" are the sub-divisions of the category "Substitution of sounds."
To describe phonological features of the children's
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language, as well as the morphological and syntactical
features, the writer uses "the Standard English forms as
represented in standard orthography" (11:25).

Gifford re-

ports that a similar method was used by Labov:
In phonology, the most complete description to date
is in a 1967 article by William Labov (Labov, 1967),
who is one of the leading researchers in the area of
Black English and in sociolinguistics generally. In
this article characteristics of Black English are
described in terms of the Standard English forms as
represented in standard orthography.
The writer hopes that by presenting the descriptions of
the children's language in standard orthography, those who
are not trained in linguistics and speech may better understand the descriptions.
The phonological differences that occur in the
children's language when compared with standard English
are described in Table 1.

The changes that occur in the

phonemic constructions of the children's language when compared to standard English are underscored.

These changes

in constructions are grouped and catalogued under the
appropriate divisions and sub-divisions as stated above.
The total number of children making a particular response
is reported as the group total.

An Xis placed in the

chart to indicate the response and the child who made it.
II.

MORPHOLOGICAL DIFFERENCES

Morphological differences are defined in Chapter I
of this study as "the substitution of a related form of the
same word in place of the form used in standard English."
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Table 1. Phonological differences that occurred in the
children's language. The underscores show the change that
occurred in the phonemic construction of the children's
language when compared with standard English. The group
total represents the total number of children making that

Changes that occurred

Samplef of each child's language

in the
children's language

r:;/

1

2

I

3

4

5

6

7

8

9

10

11

12

13

15

14

16

17

18

19

20

21

22

Group
total

Omission of Sounds

-

Omission of d

- for
foun
- for

1

X

told

tol

found

1

X

for wide
for behind
behin

-

- for food
hol in for holding
-

1

X

wi

1

X

foo

-

ol

frin_

-

-

for

roa
an

for
for

X

X

10

X

6

X

3
1

X

X

2

X

1
X

X

standing

X

I

X

X
:X

X

X

X

X

X

X

X

X

X

X

X

5
3

I

X
X

4

X

X

X

road
and

X

1

reading

for

X

X

for hole
for ground
groun
for hand
han

-

X

X

ho

rea in

X

X

1

X

handle

for

stan_in

X

friend

for

han le

X

X

X

old

for

X

X

around

for

aroun_

X

X X

X

1
X

X

X

X

13

Table 1 (Continued)
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Changes that occurred
Sample~; of each child's language

in the
children's language

\

2

1

3

4

5

6

8

7

9

10

11

12

13

14

15

16

17

18

19

20

21

22

Group
total

I

Omission of Sounds
Omission of ,i
kep_

for

kept

fron

for

left

lef

-

X

X

1

X

2

for front
caught

for

cou_

X

1
X

- for almost
abou
- for about
los
- for lost
res
- for rest

almos

for

though

fas

ans

for

agains_
lis_inin

wa_

for

X

1

3

X

1
X

X
X

2
1

X

1

X

1
1

X
X

1
X

1

,,

for against
for

X

X

ants

Omission of
chi_dren

X

thought

- for fast
firs
- for first
bes
- for best
wa ch for watch
-

1

X

listening

X

2

X

1

1

for
wall

children

X
X

1
2

X
,,

I

31

Table 1 (Continued)

Changes that occurred
in the
children's language

Samples of each child's language

1 2
X

3

4

5

6

X

7

8

X

X

9

10

11

12

13

14

15

16

17

18

19

21

22

X

X

X

20

Group
total

7
1

X

1

X
I

X

X

2

I
I

I

1

X

1

i

X

I

1

X
l
I

I

X

i

X

X

3

I

-.gd
2

2

X

X
!

1

X

I

X

X

X

X

X

x:

X

X

X

X

X

1

I

()

I

10

1

X

I

s

:
f

d

X

xi
!

X

3

Table 1 (Continued)
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Changes that occurred
Samples of each child's language

in the
children's language

1

2

3

4

5

6

7

8

9

10

11

12

13

15

14

16

17

18

19

20

21

22

Group
total

\

Substitution of Sounds

-d

-d
-d
-d

for
for
for
for

th, moder for mother
-th,
-t, _f!.g-demfor forta !£em
(to)

-th, -dey

-

dd

-d
-a.

-a.

X

for

!£ey
lillle

-

for

~, _f!at

1
1
1

X
X

iae

X X X

!£at

X

X

1
X

X

X

for

short~, ffnce

for

short e, thim

3hort i

for

short~, gfttin

for

X

12
2

{I

short i
3hort i
-

X

X
X

-

3hort i

X

X

Substitution of short i
for

1

X

~, ,g,e

for

1

X

Martin

for

for

4

X

for

short i

X
X

-tt, boddle
- for for bottle
~, _f!en
,!hen

for

X

X

-

li~le for
-ddd forfor i,ll,Mar,g_in
for

-

1

X

short.§;, kfn

- -

- -

short e, git

-

for
for
for

for

I

can

-

fence

'

X

~1

-

them

for g~tting
g~t

1

X

i

1
1

X

X

X X

X

X

X

X

X

8

,,

X

X

X

XI'!

4

f

r,}

)ther substitutions

(
/

";;.

for

!a,

-,-

for

~' des,i

mouf

for desk
for

mouth

-

X

~· X

X

X

X

X

5
1
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Table 1 (Continued)

Changes that occurred
Sample~ of each child's language

in the
1. 2

children's language

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

Group
total

Substitution of Sounds

£ and schwa sound for 1, ho_g,2 for hole

X

-th for ~ , !hough
-t for -th, wit- for

X

~

-f

for

for

,E;, balloo~

-

for

short a

-n
-n

-

for

for
Iookin

-

for

balloo,E;
X

for

for

th,inking

X

~

looki~

3
2

X

something

X

X

X

X

X

tee!!!

-th, in-nenverbforparticiples,
-then
r

for

1

X

X

X

2
1

X

ba!h

- -

-

X
X

short i, thanking

th, teef

for

~ough

wi!h

thing, somptin

for

ptin
f

for

!!!, baf

for

1

6

X

X

I

1

'

1

i
1;

e.g.

!·,

X (~ X

',:

X

X

X

X

X

X

X

X

X

X

X

Xt

:'

Assimilation of Sounds

X

X

X

X

X

X

X

X

X

X

22

[
I

I

;

gona
trin a

X

for trying to

tryin na
for

for

going to

X

X
X

'

trying to

X

X

X

7

X

3
1

X

i

9

fixing to eat

fin na

eat

for

kin na

for

kind of

X ·.

2

X

1

X

.
1

Addition of Sounds

11

L

adding ed to past forms of verbs that
end witn! sound, e.g. lookeded for looked

X

~
I

~

f:,.

¥

i

X

2
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It is not always clear as to whether a change that
occurred in a language is morphological or phonological.
Langacker states that:
Because phonological rules can change the identity
of segments, as well as insert and delete them, the
inventory of sounds used in a language may be different from the underlying representations and phonetic
manifestations. That is, some segment types may occur
in underlying phonological representations even though
they are never manifested overtly at the phonetic
level, and vice versa (15:167).
A change that occurs in the children's language may appear
to have been "the dropping of a word" or "the dropping of
a phoneme."
In describing and analyzing the linguistic features
of Negro dialect, Fasold and Wolfram make the following
observation:
Some of these features, like the pronunciation of
then as den, are the result of differences in the
pronunciation systems of the two kinds of American
English. Other differences, like the use of "double"
or multiple negatives, are grammatical in nature.
Sometimes it is not obvious which kind of feature is
involved. For example, we will see that the rule
which causes speakers of Negro dialect to say He go
where standard English speakers say He goes is a
grammatical rule. On the other hand, the rule by
which speakers of Negro dialect say He walk where
standard dialect speakers say He walked is a pronunciation rule (9:43).
There are studies and theories that describe and analyze
the differences between morphological and phonological
differences that occur in the language of Black children.
Fasold and Wolfram is an example of one (9:41-86).

As

this study is a descriptive study, as compared to an
analytical study, the phonetical, morphological, and syn-
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tactical rules governing the Black children's language
are not presented.

The morphological differences that

occur in the children's language are arranged and described
in a manner similar to that used by Fasold and Wolfram
(9:53-83) and Baratz (3:99-100).

The description is pre-

sented in Table 2.
The morphological differences that occur in the
children's language when compared to standard English, are
described within six sections of Table 2.
or groupings are as follows:

These sections

"Absence of forms of to be,"

"Omission of ed or the present form of the verb occurring
rather than the past form of the verb," "A form of the same
word occurring in the child's language that has a different
form in standard English," "Verb and subject agreement,"
"Verb tense," "Multiple negation," "Pronouns," and "Pronominal apposition."

The grouping used to organize the

table shows the "types" of morphological differing features
in the children's language.
Within each section of Table 2 is a more specific
description of the nature of the differences that occurred
in the children's language.

The underscore is used in

the table to show the form of the morpheme (word) that was
substituted in the children's language for a related form
used in standard English.
indicated by a blank space.

The omission of a morpheme is
The standard English form of

the morpheme is enclosed in parenthesis and follows each
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Table 2. Morphological differences that occurred in the
children's language. The underscores show the form of the
morpheme (word) that was substituted in the children's
language for a related form used in standard English. A
blank space indicated an omission of a morpheme. The standard English form of the morpheme is enclosed in parenthesis
and follows each sentence. When a change in sentence structure is required, the standard English sentence is written
below the children's sentence. The numerals at the bottom
of each section represent the children who make one or more
of the above responses or similar responses.

Absence of forms of to be
eating. (are)
They_ fixing to run. (are)
Some baby chicks

Everybody
Walter

coming down stairs.
-running.
(is)

Two other bears

(is)

trying to help him back up.

The other one_ sitting on the bike.

(are)

(is)

They_ up in the front of the room reading a poem.
Some boy_ stooping down.
They_ in a big crowd.

(is)
(are)

Their mother_ not eating.

(is)

I don't know what they_ having for dinner.

(are)

The lion
chasing after the monkey and the monkey_
upin the trees. (is) (is)
We

out playing four squares.

(are)

All of u s _ standing against the wall.
Martin_ up there pulling his pants.
Mother and father_ drinking coffee.
They_ eating.

(are)

(are)

(is)
(are)

(are)
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Table 2 (Continued)

Absence of forms of to be
His friends

probably mad.

(are)

The mother chick
standing
(is) (and7::s)
He_ just trying to rest.
We

on a field trip.

looking at them.
-

(is)

(are)

I think Margaret_ saying boo.

(is)

Some boys and g i r l s _ up there dancing.
They

(are)

over there by the wall trying to get something.
-(are)

Girls and boys_ in line.
Cheryl Brown

(are)

on the steps.

(is)

Andree_ up there having his hand in his mouth.

(is)

Antoine_ in the back hitting Carmen in the head.

(is)

Samples:

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15,
16, 17, 19, 20, 21, 22

Total:

21

Omission of ed or the present form of the verb occurring
ramer than the past form of the verb
He start

laughing.

(started)

He stop_ and went to sleep, too.

(stopped)

They heard some music so they start_ dancing.
They got up and start
(started)
He start

crying.

(started)

to playing around the house.

(started)
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Table 2 (Continued)

Omission of ed or the present form of the verb occurring
rather than the past form of the verb
The little dog start_ to crying.
He

so old he need_ a cane.

Mama bear cook

breakfast.

(started)
(was) (needed)

(cooked)

The lion jump_ over to catch him.
Samples:

4, 8, 10, 11, 13, 14, 17

Total:

7

(jumped)

A form of the same word occurring in the child's language
that has a different form in standard English

-

He hold his hand.

(held)

The two baby bears were awoke in their beds.

(awake)

The mother bear sleep and the father bear was sleep but
they~ not sleep.
The mother bear was asleep and the father bear was asleep
but the baby bears were not asleep.
The baby one was awoke.

(awake)

Little rabbit is still awoke.
They are dranking coffee.

(awake)

(drinking)

I see Cody picking up! ant.

(an)

The bear gave up and just letted go the rope.
The bear gave up and just let the rope go.
She turn real small.
She shrank very small.
Some of the crib was broke.

(broken)

I goes to Budlong Avenue School.

(go)
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Table 2 (Continued)

A form of the same word occurring in the child's language
that has a different form in standard English
Teri thowed the ball up and caught it.
The little chick~ the slop.
Martin holded up his hand.
Then he jecked it back.
Somebody~ in my bed.

(threw)

(ate)

(held)

(jerked)
(has been)

Samples:

4, 8, 9, 12, 15, 17, 19, 20, 21

Total:

9
Verb and subject agreement

Two of them~ married.

(were)

There~ three bears in a cage sleeping.

(were)

The two little baby bears~ sleeping in a crib.
They~ pulling each other.
Desiree~ her coat on.
We wasn't looking.

(were)

(were)

(has)

(weren't)

It was two bears.
Ther'e'"were two bears.
The papa bear and the mother bear~ pulling the rope.
The bears~ having a tug-of-war.
Martin and Allen was running.
One do not have a part.

(were)

(were)

(does)

The mother bear and the father bear was asleep.

(were)

(are)
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Table 2 (Continued)

Verb and subject agreement
There~ two against one.

(are)

The three bears~ pulling a rope.
One g i r l ~ her head down.
She have milk in her hands.
H e ~ a big long beard.

(are)

(has)
(has)

(has)

Me and Teri is playing ball.
Teri and I
playing ball.

are

Samples:

1, 2, 3, 4, 5, 6, 9, 10, 11, 12, 13, 15, 17, 18,
19, 21, 22

Total:

17
Verb tense

Then he laugh.

(laughed)

The father came out and start calling them.
First the monkey h e ~ the lion.
So Cheryl

ill

(had seen)

mad and stand on the porch.

The monkey start climbing the tree.

(started)

(got) (stood)

(started)

She went in this house and drunk this potion.
Martin having his fingers in his mouth.

(drank)

(has)

The mother cooked the food while the others~Mr. Sanders taken a picture of the class.
Then a f o x ~ her.

(has taken)

(saw)

His feets was dirty.
His feet
dirty.

were

The mother got up and

Ell

him to stop.

(ate)

(told)
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Table 2 (Continued)

Verb tense
When he looked around h e ~ something.
There was a dog being~.

(saw)

(bathed)

Samples:

7, 8, 9, 10, 11, 14, 16, 17, 18, 19, 22

Total:

11
Multiple negation

She wouldn't see nothing.

(anything)

No one else would never come to see him.
It wasn't

a£ baby living in the house.

The monkey didn't have !!2 more baby.
It wasn't nothing behind the door.
She wouldn't give them~•
Don't no one live with him.
They didn't have
He did

(ever)
(any)

(any)
(anything)

(anything)
(Doesn't anyone)

a£ place to sleep.

(any)

!!2! never wanted to go out and play in the woods.

He can't get !!2 sleep.

(any)

None of them didn't win.
None of them won.
Samples:

11, 13, 14, 16, 17, 18, 19

Total:

7
Pronouns

Her and her friends are going to have coffee and talk.

(She)
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Table 2 (Continued)

Pronouns
They stomp they feet.

(their)

They mother had fixed some bread.
One of them's name is Sheila.

(Their)

(their)

Goldie Lock came in they house.

(their)

Allen and the rest of the class sitting in they chair
listening. (their)
She took each one of them's food.
She took everyone's food.
Teri, Susan, and me standing in line waiting our turn.
Teri, Susan, and rare standing in line waiting for our turn.
A bunny rabbit by his self in the bed.
A bunny rabbit is alone in the bed.
That is~•

(I)

Me and the boys and a girl standing.
The boys and a girl and I are standing.
Cody found him another ant.
Cody found another ant for himself.
They were in the room all by they self.
They were in the room alone.
I see me and Philip and Cheryl.
I see PE'.ilip and Cheryl and myself.
Margaret, Antoine and myself was in the picture.
Margaret, Antoine and I were in the picture.
There was a little robbin in the bedroom by hisself.
There was a little robbin in the bedroom alone.
Somebody has a coat over their head.
Someone has a coat over his head.
Me and Teri is playing ball.
'Teri and I are playing ball.
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Table 2 (Continued)

Pronouns
I see me and Margaret.
I see Margaret and myself.
I see Rachel, me, and Carmen.
I see Rachel, TI'armen, and myself.
Samples:

2, 3, 4, 7, 9, 10, 11, 15, 16, 17, 20, 21, 22

Total:

13
Pronominal apposition

The lion~ kept on thinking.
Kenny~ looking back, too.
Rick~ was looking over there.
Susan, Cheryl, and Philip, they are reading a story.
Teri Nash~ looking at something.
Samples:

4, 6, 8, 10

Total:

4
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sentence.

The standard English sentence is written below

the children's sentence when a change in sentence structure
is required.

The numerals at the bottom of each section

represent the children who made one or more of the above
listed responses or similar responses.

The total number

of children in the class who made one or more of the responses in each section is indicated as the group total.
III.

SYNTACTIC DIFFERENCES

In Chapter I syntactic differences are defined as
"the use of a word belonging to one syntactic category in
place of a word (usually a morphologically related word)
belonging to a different syntactic category (e.g. adjective
used as adverb) and the use of syntactic constructions
which are theoretically possible in standard English but
which do not actually occur in practice (e.g. differing
clauses)."

Syntactic differences, as defined in this

study, have been observed in studies made on the language
of Black children.

Loban observed that there are differ-

ences in the "patterns" of Negro speech (3:37-38).

He

states that "Some Negro-White differences are plainly
marked and easy for any observer to note, 11 and he chose to
list the differences rather than "explain" them (3:37-38).
Baratz also chose to provide a list of the differences
that occurred in the Negro nonstandard speech (99-100).
In Table 3 is a description of some of the syntactical differences that occurred in the children's language.
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Table 3. Syntactical differences that occurred in the
children's language. Following each of the children's
sentences is a sentence written in standard English. The
syntactic constructions used in standard English to express
the same meaning are produced as accurately as possible.

They gone try get Judy out.
They are trying to put Judy out.
He always be like fat daddy smoking a pipe.
He is a fat daddy who is smoking a pipe.
The robbery is taking little rabbit off in a car and try
to make him jump off a cliff.
The robber is taking little rabbit off and will try to
make him jump off of a cliff.
The other one with the ear ring on told the monkey go somewhere or go in his bedroom.
The monkey with the ear ring on told the other monkey to
go somewhere or to go into his bedroom.
Two bears what had the rope going to beat the other bear.
The two bears pulling one end of the rope will beat the one
on the other end of the rope.
Then he jerked it backed.
Then he jerked it back.
Teri thowed the ball up and caught it am. laughing.
Teri threw the ball up and caught it and laughed.
Some of the crib was broke.
A part of the crib was broken.
She turn real small.
She became very small.
It was a little girl she was walking.
There was a little girl who was walking.
Once upon a time they were three bears.
Once upon a time, there were three bears.
She went and got it.
She went to get it.
Once upon a time it was a tiger trying to get a monkey.
Once upon a time, there was a tiger trying to catch a monkey.
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Table 3 (Continued)

It was a lion setting in a chair.
There is a lion sitting in the chair.
The little three rooster got spoons and bowls waiting.
The three little roosters are waiting with spoons and bowls.
The little one started doing it from branches.
The little one began to swing from branches.
I see Walter by the ball.
I see Walter near the ball.
Once there were a rabbit who lived by itself in a house.
Once there was a rabbit who lived alone in a house.
The mother chick eat sometimes.
Sometimes the mother chicken ate.
The big chicks do nothing but sleep and play.
The big chicks only sleep and play.
Mother chick eat like she shouldn't.
Mother chick does not eat as she should.
He have a big, long beard.
He has a long beard.
He have a hole up under his chair.
He has a hole under his chair.
One night there was two baby bears up under a crib.
One night there were two baby bears under a crib.
It was a lady and a man.
There were a lady and a man.
They was kind of gypsy.
They were gypsies.
It was three little bears.
There were three little bears.
She would get me no wheat.
She would not get me any wheat.
That girl stooping down getting something to put in the bag.
The girl is stooping to pick up something to put in her bag.
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Table 3 (Continued)

It wasn't nothing behind the door.
There wasn't anything behind the door.
The monkey scared he might fall down, and the tiger get him
and eat him up.
The monkey was afraid that he might fall and the tiger
might eat him.
The mother hen fixing to fix a plate for breakfast.
The mother chicken is setting a plate for breakfast.
The lion chasing after the monkey and the monkey up in the
trees.
The lion was chasing the monkey; so the monkey ran up the
tree.
They there sing in front of the class.
They were in front of the class singing.
Martin Lemons getting his coat out the closet.
Martin Lemons is getting his coat out of the closet.
They were playing pull the rope from each other.
They were playing tug-of-war.
There was a mother kangaroo had a baby kangaroo walking
with a basket in their hand.
The mother kangaroo and her baby were walking with a
basket in their hands.
They are coming off a hill.
They are going down a hill.
The father was angry at him.
The father was angry with him.
The big chicks act like little children.
The big chicks are acting like little children.
The little chicks act like grown up.
The little chicks are acting like grownups.
They took all the food out the refrigerator.
They took all of the food out of the refrigerator.
They act like they cook mans.
They were acting as if they were cooks.
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Table 3 (Continued)

The monkey thought he could climb a tree as faster as a
tiger could jump.
The monkey thought he could climb a tree faster than a
tiger could jump.
Their boy did act like a boy.
The boy acted as if he were a boy.
I see Teri looking another way.
I can see that Teri is looking in the opposite direction.
He had a cat to come chase the rat.
He got a cat to chase the rat.
I see a picture about a hen and a baby.
I see a picture of a hen and a baby chick.
Philip was standing had his hand on his desk.
Philip was standing with his hand on his desk.
That's when they were out the area trying to catch Judy.
This picture was taken when the children were out of their
area trying to catch Judy.
They got they partners holding they hands so they wont
get lost.
They are holding each other's hand so they won't get lost.
The mouse come out the little hole.
The mouse came out of a little hole.
I see Susan them reading with they books.
I can see Susan and the other children reading their books.
His mother told him to go get in a bedroom.
His mother told him to go into the bedroom.
All the time he kept his door open.
He always kept his door opened.
We were all watching at them.
We were all watching them.
The monkey kept teasing the lion.
The monkey continued teasing the lion.
I see almost all my classmates.
I can see almost all of my classmates.
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Table 3 (Continued)

Allen up there staring somewhere.
Allen is standing up there staring at something.
I see most all the girls in my class.
I see most of the girls in my class.
I see almost all my classmates.
I see most of my classmates.
I see I'm holding the ball fixing to come into the class.
I see that I am holding the ball and getting ready to come
into the classroom.
Every time he always act bad.
He is always bad.
The mother kept on shouting.
The mother continued shouting.
She whooping him because he might had did something bad.
She is whipping him because he probably did something wrong.
I can recognize who is that.
I know who that is.
The mama bear fell out of bed.
The mama bear fell out of the bed.
Sabrina would never get out.
Sabrina never lost.
The monkey is going to get eat up.
The monkey will be eaten.
He was go climb upon the trees.
He was going to climb the tree.
They was three chickens eating.
Three chickens were eating.
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The list shows some of the syntactic patterns as they
occurred in the children's language and as they may occur
in standard English.

Following each of the children's

sentences that were transcribed from the tape recordings,
is a sentence written in standard English.

The syntactic

constructions used in the standard English sentences endeavor to express the same meaning inferred from the children's sentences.

(The writer wishes to state that he was

also the interviewer and is familiar with the instrument
used in the study and recalled the context in which the
responses were made.)

Observing the children's sentences

in juxtaposition to the standard English sentences serves
as a basis for comparison in describing the syntactical
differences that occurred in the children's language when
compared with standard English.

CHAPTER

V

SUMMARY, CONCLUSION, AND RECOMMENDATIONS
I.

SUMMARY

The purpose of this study was to describe certain
characteristics in which the language of a class of third
grade Negro children differs from standard English.
In developing this study, a class of twenty-two,
third grade Negro children were selected as subjects.

The

subjects were selected after the school speech therapist
had screened the class.

The school from which the children

were selected is located in an inner city, low income area
of Los Angeles.
A language sample was obtained from each child and
tape recorded in various stimulus situations:

(1) response

to a projection test, the Children's Apperception

!ill,

and (2) response to ten, 8 by 10 pictures of the class
taken in various school settings.
The interviews were conducted in the classroom of
the interviewer.

Each child was alone with the interviewer,

their regular classroom teacher, and was presented the ten
pictures in the Children's Apperception
task.

!ill

Their responses were tape recorded.

for the first

Two weeks after

all of the children had completed the first task, they were

52
given the second task.

The second task used ten, 8 by 10

pictures of the class and was conducted in a manner similar
to the first.
The findings of this study were based on the language data collected on the tape recordings.

The language

data were analyzed and three linguistic features were described.

The analyses and descriptions were made of three

characteristics of the children's language that differed
from standard English.

These differences were phonological,

morphological and syntactical.
Phonologically differing responses were collected
by transcribing each response on a separate card.

The

responses were then catalogued and described using Ogilvie's
method of describing "articulatory erro;cs."
Morphologically differing sounds were collected in
a manner similar to that used for phonologically differing
sounds.

These responses were d~scribed in a manner similar

to that used by Fasold and Wolfram and by Baratz.
Syntactically differing responses were analyzed
in a manner similar to that used for analyzing morphologically differing responses.

Syntactical differences that

occurred in the children's language were described in a
method similar to that used by Walter Labov when he described "relevant patterns of Negro speech."
Analyses and descriptions made of the children's
language were used to justify the following summarization
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pertaining to certain characteristics in which the children's
language differs from standard English.
There are features of the children's language
which are shared by members of the class; but these features
are not found in standard English.

This study indicates

that there are differences in the phonological, morphological, and syntactical rules of the children's language when
they are compared to standard English.
The absence and presence of certain features in
the children's language are similar to that described in
the literature on Negro dialect.

The description of the

children's language presented in this study indicates that
the children do speak a Negro dialect.
The language of the children seemed to be less
obvious as a Negro dialect when compared with the Negro
dialect described in the literature.

There are fewer and

less frequent differences occurring in the children's
language as compared to that of a "marked" Negro dialect.
There is a large variation in the number of differing features which occur in the children's language
when individual samples are compared with each other.
However, the conclusion remains that the class speaks a
Negro dialect.

II.

CONCLUSIONS

This study was to describe certain characteristics
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in which the language of a class of third grade Negro
children differs from standard English.
As a result of the data collected, a description
was made of the phonological, morphological, and syntactical differences that occur in the children's language when
compared with standard English.
Not all Negroes speak a "Negro dialect.tt

As the

speech of many Negroes is indistinguishable from that of
others in the same region and social class.

However,

there are many Negroes whose speech can be identified only
by slight differences in pronunciation and vocal quality.
The Negro speech shares many features with other kinds of
English.

The distinctiveness of the Negro dialect lies in

the fact that it has a number of phonological, morphological, and syntactical features which do not occur in other
English dialects.

Fasold and Wolfram state that the Negro

dialect is a fully formed linguistic system in its own
right; therefore, it has its own grammatical and phonological rules (9:41-42).

The children's language is fully

developed with its own phonological and morphological and
syntactical rules.

This study reveals that there are dif-

ferences in the phonological, morphological and syntactical
rules when the children's language is compared with standard English.

As a result of these differences in rules,

there are features in the children's language which are
shared by members of the class but are not found in standard English.
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These features in the children's language which
differ from standard English, yet shared by the children
in the class, are described in the literature as characteristics of the Negro dialect.

From this observation of the

description presented in this study, it is concluded that
the class of third grade Negro children speak a Negro
dialect.

However, the occurrence of certain features and

the absence of certain features, along with the frequency
of occurrence, may tend to make the children's language
less noticeable as a Negro dialect.

It is evident, when

observing the children's language in the light of the
"marked Negro dialect" described in the literature, the
children's language is less distinguishable from standard
English.
There is a large variation in the number of differing features which occur in the children's language
when individual samples are compared with each other.

An

observer, hearing the children speak, may think that some
children speak the Negro dialect, whereas, others do not.
Knowing the individual differences that exist in the children's language is very important; but the conclusion remains that the class speaks a Negro dialect; however,
noticeable it may be.
Roger W. Shuy, Director, Sociolinguistics Program,
Center for Applied Linguistics, has identified a problem
faced by educators and others interested in the disadvantaged children:
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One of the most important aspects of the problems
of language development among disadvantaged children,
therefore, centers on imprecise descriptions of the
problems, large scale ignorance of how to make such
a description and extant folklore which passes as
knowledge about a vastly neglected and underprivileged
group of human beings. Having said this, it is no
difficult matter to say that the current linguistic
sophistication of teachers is rather limited (9:125).
The description presented in this study identifies and
describes the most crucial and frequent differences that
occur in the children's language.

The writer hopes that

this "more precise" description of the "problem" which is
presented in this study, as well as the study as a whole,
has put us another small step forward in our efforts to
understand and accept children.
III.

RECOMMENDATIONS

As a result of the evidence and conclusions presented in this study, the following recommendations appear
to be justified:
1.

Research should be conducted in order to find

out what interference may come from dialectical difference
when a child is learning to read standard English.
2.

Research should be conducted in order to find

out what interference may come from dialectical differences
when a child is learning to speak standard English.
3.

In depth studies should be made on the cogni-

tive development of disadvantaged Negro children.

Insights

from linguistics should be considered when making these
studies.
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4.

Studies should be made of the effects that

teaching a disadvantaged child standard English has on
his identity.

5.

Educators, psychologists, and linguists should

conduct joint research projects on the language of disadvantaged Negro children.

These studies should deal with

developing curricula; understanding the children's learning processes; and understanding the children's cognitive
development in a "standard English" oriented school.

CHAPTER VI
GENERAL DISCUSSION
A description of certain characteristics in which
the language of a class of third grade Negro children differs from standard English has been presented.

Languages

are systematic in order to function as a means of communication.

Perceiving the language of the children as having

a system is important to a classroom teacher; more important for the classroom teacher is to be able to see certain
characteristics of that system analyzed and described.

Our

understanding of the language of the nonstandard Negro
dialect remains limited; however, the linguists have given
us a valuable orientation to certain characteristics of it.
The linguists have done much to define language
and to describe the language of Negro children.

Viewing

the language of Black children from the point of view of
the linguist has led to an understanding of its structure:
phonology, morphology, and syntax.

With a better descrip-

tion of the language of disadvantaged Negro children, the
educator and psychologist can look again at their professional roles in the education of disadvantaged Negro children.
The linguists have taken an important step in the
education of Black children; yet, we must go farther.

After
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the language of the Black child has been understood and
the Black child has been accepted, we still have the problem of educating him.

However, thanks to the linguists,

we are able to ask new questions when seeking a solution.
Should the Black child be educated in his own dialect?
Should the school use the dialect of the Black child?
Should Black children be taught reading with materials
written in his own dialect?

What effect will teaching the

Black child to speak standard English have on his identity?
Should the non-standard English be "eradicated" and replaced
with "good" standard American English?
be eradicated?

Could it actually

Can the Black child learn to speak two

dialects, the non-standard dialect and the standard English
dialect?

("Functional bi-dialectalism" and "biloquialism"

are new terms that have been coined to describe this position.)

Should speakers of standard English be taught the

non-standard Negro dialect; therefore, approaching the
non-standard Negro dialect problem indirectly?

In the

spring of 1970, educators, linguists, and others interested
in the education of disadvantaged Negro children had taken
one of the three positions.
or

11

They are either for "eradication"

biloquialismtt or "appreciation of dialect differences"

(9:ix-xvi).
Now that educators are better able to see the differing features in the non-standard Negro dialect when
compared to standard English, there will have to be some
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adjustments made in the professional role of educators.
What types of curricula will be established in colleges
and universities to train new teachers to work in urban
areas?

How will teachers who are already in the classroom

be adequately "re-trained"?
be used in the schools?

What types of materials will

What type of curricula will be

established in the urban schools to carry out either of
the three positions on teaching language to speakers of
the non-standard dialect?

The Center for Applied Linguistics

has published Teaching Black Children 12,
and Teaching Standard English

~

(1969) (3)

1!! lli_ Inner City (1970) (9).

These books and other articles such as the one by Gifford
i n ~ Symbolica (11) are signs of some action being taken.
The question as to whether the language of the
deprived child shows "true verbal destitution" or is an
"underdeveloped language" or is "full but nonstandard
language development" has not been answered convincingly
for everyone.

To what extent has the child's nonstandard

dialect allowed "cognitive development" when measured in
terms of the child's own language and experiences?

Is

the deprived child's language capable of coping with the
"experiences of the school"?

Studies on disadvantaged

Negro children's language, such as those made by Dr. Raph
(23), should be made again.

The studies should incorporate

the linguistic insights on the language of disadvantaged
children.

The implications are that psychologists, educa-
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tors, and linguists will have to cooperate more closely
if there are to be improvements in the education of the
disadvantaged Negro child.
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